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Title of Unit:


The Importance of Relationships

Author: 


Crystal H. Peters

Email Address: 

crystalpeters@comcast.net
School:


Harmony Leland Elementary School
Public or Private School:
Public

Grade Level Range:  
1st Grade, but can be adapted for K-2
Focus Statement:
Students will understand that relationships are complex and play an important role in critical thinking.  
Special Education Unit:     
No
Concept: 


Relationships




Masterwork: 


“The Head of a Man” by Paul Klee
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Significant Question: Why are relationships important?

Character Traits (QCC’s/Standards) Addressed

1st Grade Character Education QCC’s

Respect for Others:

	11  
	Topic: Respect for Others 

Standard: Altruism: concern for and motivation to act for the welfare of others.
11.1 Civility and cheerfulness: courtesy and politeness in action of speech.
11.2 Compassion, kindness and generosity: concern for suffering or distress of others and response to their feeling and needs.
11.3 Courtesy and cooperation: recognition of mutual interdependence with others

	12  
	Topic: Respect for Others 

Standard: Integrity: confirmed virtue and uprightness of character, freedom from hypocrisy.
12.4 Fairness and good sportsmanship: freedom from favoritism, self-interest, or indulgence of one's likes and dislikes; abiding by the rules of a contest and accepts victory or defeat graciously.
12.5 Patience: not being hasty or impetuous.


Respect for Self:

	13  
	Topic: Respect for Self 

Standard: Accountability: responsibility for one's actions and their consequences.
13.2 Perseverance and diligence: adherence to actions and their consequences.
13.3 Self control and virtue: exercising authority over one's emotions and actions.

	15  
	Topic: Respect for Self 

Standard: Work Ethic: belief that work is good and that everyone who can, should work.
15.3 Cooperation: working with others for mutual benefit.
15.4 Dependability: reliability; trustworthiness.
15.5 Diligence: attentiveness; persistence; perseverance.
15.6 Pride: dignity; self-respect; doing one's best.
15.8 Creativity: exhibiting an entrepreneurial spirit inventiveness; originality; not bound by the norm.
15.9 School pride: playing a contributing role in maintaining and improving all aspects of a school's environment, programs and activities within the context of contributing to the betterment of the city, county and state.


Power Standards (GA Performance Standards) Addressed that the Unit teaches to mastery: This is a General Music Unit please see Arts Standards that are addressed.

Other Related Standards Addressed (only if applicable):

Language Arts

Comprehension

ELA1R6
The student uses a variety of strategies to understand and gain meaning from grade-level text. The student

a.  
Reads and listens to a variety of texts for information and pleasure.

ELA1LSV1
The student uses oral and visual strategies to communicate. The student

a. 
Follows three-part oral directions.
Mathematics:

M1G1

Students will study and create various two and three-dimensional figures and identify basic figures (squares, circles, triangles, and rectangles) within them.

M1G2

Students will compare, contrast, and / or classify geometric shapes by  the common attributes of position, shape, size, number of sides, and number of corners.

M1G3 
Students will arrange and describe objects in space by proximity, position, and direction (near, far, below, above, up, down, behind, in front of, next to, and left or right of).

Arts Standards (QCC’s) Addressed:

General Music QCC’s

	1
	Topic: Artistic Skills and Knowledge: Creating, Performing, Producing 

Standard: Identifies and names contrasts in music: long-short, beat-no beat, loud-soft, fast-slow, high-low, upward-downward, and accompaniment-no accompaniment.

	2  
	Topic: Artistic Skills and Knowledge: Creating, Performing, Producing 

Standard: Distinguishes between repeating and contrasting sections and phrases in music.

	3
	Topic: Artistic Skills and Knowledge: Creating, Performing, Producing 

Standard: Identifies the sounds of percussive and melodic classroom instruments.


Art QCC’s:

	2  
	Topic: Artistic Skills and Knowledge: Creating, Performing, Producing 

Standard: Creates artworks (e.g., drawings, paintings, pottery, sculptures, prints, fiber arts, and mixed media art ) emphasizing one or more art elements (e.g., color, line, shape, form, texture) and the principle of repetition (pattern).

	6
	Topic: Connections 

Standard: Applies and compares the concepts of pattern from other disciplines, such as pattern in music, dance, mathematics, and poetry.

	9
	Topic: Critical Analysis and Aesthetic Understanding 

Standard: Differentiates between geometric shapes and organic shapes.

	12
	Topic: Critical Analysis and Aesthetic Understanding 

Standard: Differentiates textures by sight and by touch.

	13
	Topic: Critical Analysis and Aesthetic Understanding 

Standard: Recognizes how artists overlap shapes to create a sense of depth


Arts Partner Role/Contribution:


Check the appropriate answer(s)



Unit Planning

___x_ Yes   ___No



Experience

____ Yes   ___ No



Inquire


____ Yes   __ No



Create


___x_ Yes   __ No



Reflect


____ Yes   ___ No



Please explain:  A visual artist is hired to participate in the planning and creative aspects of this unit. 
Experience:

Students will complete a Masterwork “Experience” (See, Hear, Feel) Map after viewing the masterwork, “The Head of a Man” by Paul Klee. 

The teacher will simply lead the class through the map as follows:

When you look at this piece of art, …

What do you see?

What do you hear?

How does the artwork make you feel?

The teacher will allow the class to write their answers down on the map, or the teacher may write down responses of the class on a transparency map for whole class use.

The teacher will lead a discussion about the class responses.

After class discussion is completed with the experience map, the teacher will change the focus from the students to the artist and his creation by asking the students 
“What do you think the artwork is seeing, hearing, and feeling?”
The teacher will introduce the artwork and the artist. 

The teacher will introduce the concept, relationships, with deepening questions. 
What is a relationship? 
Do you see relationships in the artwork? 
Why are relationships important? 
What do relationships look like? 
· At home? 
· In the community and the workplace? 
· At school? 
· Students can role play these different relationships

Inquiry Centers:  
Students will make inquiries on color, musical notation, sound, and shapes.

Activities may be use in inquiry centers or whole group instructions.

Music Inquiry Centers:

Lesson 1: Listening

Respect for others: While listening to the music, it is important for everyone to listen only to the music for the magic sound.

*Significant question: Why are relationships important?

Deepening questions for the Music Inquiry Center Lessons:

· What relationship does a conductor have with the orchestra? 

· What is the relationship of performers and the audience? 

· How are the instruments relating to each other and communicating? 

· How is the “magic” sound relating to the class?

Materials needed: Magic Sound March, instrument flash cards

Students will listen to the Magic Sound March from Aeideas.com. Students will raise their hand to identify the “magic” sound that is represented by a French horn.

The teacher will ask questions about the orchestra that they listened to and will show the class flash cards of the instruments.

The teacher will play the music once again and ask the students to respond to the “magic” sound differently this time. (stand up, march in place and freeze when you hear the magic sound.)

To prepare for the stand game: The class will form a circle and march to a steady beat clockwise and stop when they hear the magic sound.

· When success is achieved in identifying the “magic” sound, the next game can be played in many ways. (musical notation, math)

Lesson 2:

Stand game (instruments, musical notation, math, and literacy)

*Why are relationships important? (music, math, and playing the game)

While playing the stand game, students must exhibit respect for others, good sportsmanship, fairness, self control, and patience.

Materials needed: notation flash cards and music stands.

1. Show the instrument flashcards. Identify the instruments and instrument families.

Woodwind

Brass


Strings

Percussion

Flute


Trumpet

Violin


Drum

Clarinet

French Horn
       String Bass

Cymbal

Oboe


Trombone

Viola




Tuba


Cello

2. Next, quiz the children with the flashcards.

3. Explain the musical stands game.

 
Place 6-8 musical stands in a circle in the room.


Place the Flashcards on the Stands.


Play the Magic Music Song (#1 on cd)

When the students hear the “magic sound” (french horn low-high), tell them to      raise their hand. 

            You will need to raise your hand too.

Next, you will demonstrate how to march AROUND the outside of the music stands, stopping when you hear the magic sound. (Stop the music when YOU hear the magic sound)

ALL students must touch a stand or they are out. 

The teacher will shuffle the game cards (flash cards similar to the flashcards on the stand) and pick one. Hold up the card. The stand with the same symbol will sit in the middle of the circle or designated area and help to find the next symbol. 
Applaud the group that identified themselves as the card you picked. You may send them to a designated area to continue the game by playing musical instruments to a steady beat with the music until no one is left in the game.

Continue the music to the next musical sound and so forth.

ALL students must be respectful and LISTEN to the music while playing the song. Talking and Shouting will result in Time Out.

*****Variations to the game*****

Use instrument flash cards and pick a teacher flashcards\ with the correct name of the instrument to identify and reinforce Literacy.
Use musical notation flashcards: whole, half, quarter, eighth notes, quarter rest, half rest, whole rest, and fermata)

Math Games:

Use flashcards of geometric shapes. 
When the magic sound is heard, choose a shape for the students to identify.

Use numeric equations on stands: for example: place 1 flashcard with a square, a flashcard with 2 circles, etc….   When the magic sound is heard, choose a card that may look 

like this  1+1=          ( the student with the “2” circles is the winner)

Math Center: 

Math Body Sculpting

*Why are relationships important? 
Deepening Questions:
How did you relate to others during this activity?

How did the group relate to make the shape?

(listening, geometric shapes, teamwork)

Lesson 1:

Materials needed: flashcards large enough to be seen around the room of geometric shapes

Choice of Classical Music: Teacher’s choice (Flight of the Bumblebee, Sabre Dance, etc.)

It is important to establish the rules of the game first:
· No talking is permitted including whispering. 
· Students must find new ways to communicate through hand and face gestures, and cooperation.

· No running, or pushing.

Establish a circle with the class to start the game.

All students are holding hands, standing with feet together. Encourage the children to focus on the feet of the group. This helps the class to establish the form of the circle. Without moving away from the partner you are holding their hand, the teacher will give the next flashcard. Students may move when the music begins. For example: The flashcard next is an oval. The entire group will continue to hold hands and move the circle to an oval WITHOUT talking. Encourage them to align their feet to make the desired shape. Continue the game with flashcards of the different shapes: square, rectangle, and triangle. Students may be tempted to talk but this activity forces them to communicate and relate to each other in other ways. Insist on NO talking.

For extra challenge at the end of the game, give the students other shapes requiring them to split apart from their partners. (Diagonal lines, 2 lines, 1 circle and 1 line, etc.)

Lesson 2:

*What relationships were important in this lesson and why were they important?

In a center, place different flashcards of geometric shapes for the students to form with their bodies on the floor.

Literacy Center: (listening, colors, mood, and tempo)

“My Many Colored Days” by Dr. Seuss
What is the relationship of colors and moods? colors and music? Colors and tempo?

Materials needed: My Many Colored Days book and CD, colored scarves

Class will form a circle.

Read aloud the book, “My Many Colored Days” by Dr. Seuss.
Questioning during read aloud:  
1. How fast, slow is this color?

2. What is another tempo word for fast and slow? 
3. What is the color?

Divide the class into small groups. Each group will represent a color in the book.

Form a circle with the class again.

Read aloud the story, once again, only stopping at the end of the page and playing the appropriate song with the page. Only the group that has that color scarf may perform to the tempo of the music in the center of the circle.

Each color will demonstrate, in the circle, their specific tempo.

Ask the groups to choose a classroom instrument to represent their color.

Example:  What instruments sounds like blue?
Read and perform the book with the CD once again.

Perform with different timbres of musical instruments.

Extending the lesson may include creating   a math chart of how many colors performed an andante tempo or allegro tempo.

Original Creation:

Create a Head of a Musician!

Materials needed: 8 by 11 white sheet of paper, crayons, paint brushes, black water colors.
This activity is lead by the teacher and the arts partner with an overhead transparency as a whole group activity.

1. Distribute 81/2” x 11” white paper, clip board, and black sharpie pens to class. 

2. The teacher asks the students to draw a large circle for the Head of the Musician.

3. The teacher asks for all pens to be placed down. The teacher reviews the musical notation that was learned in the inquiry lesson.(whole, half, quarter, eighth notes, quarter rests and fermatas)

4. The teachers instructs the class to pick one of the notation symbols to become the eyes. The teacher demonstrates their choice of notation. (2 quarter notes.) Every students gets to choose one of their own notation. The teacher then proceeds to lead the class through the rest of the creation with nose, ears, hair, and mouth.

5. The students are then instructed to color in different shapes with crayons. 

IMPORTANT:

It is important that the student presses hard with the crayon. It is crucial to color everything on the page. If the student wants white….a white crayon must be used. The entire page should be colored.

6. Next, after the complete page has been colored, it is now ready to be crumpled 

into a ball. Yes, students will now crumple their creation into a ball in their fist.

7. Next, unravel the student’s artwork and  try to flatten the paper as best as 

possible.

8. The artwork is now ready for watercolor. I strongly suggest limiting the number of students at the watercolor center with ADULT supervision.

9. Using black watercolors only, (use only a little at a time), dip the paintbrush into the BLACK watercolor and apply the paint brush to the artwork. Push the bubbles all around the artwork, filling in the creases of the paper. If you get to much paint on the artwork, simply take a paper towel and soak the access paint and water off the surface.

10. Allow the artwork to dry.

11. This process will give the student’s work the look of Paul Klee’s masterwork!!

The teacher will lead class discussions on:
relationships during creative process, relationships created in the artwork.

(Self-respect, respect for others, relationship of the crayons and watercolors, sharing, fairness, thankful, sportsmanship, accountability for completing artwork)

* Create and have the students complete an assessment rubric on the creative process.

Reflect:

Art Gallery:

Arrange the students’ artwork neatly around the room. (Can be arranged neatly in a large circle, on blankets, hung on the wall, etc.) The teacher will lead the class in a discussion about student behavior while “touring” the art gallery. Establish rules for the art gallery. (Include student’s opinions of appropriate behavior at the gallery.)

Ex. Respect the artwork and do not touch the artwork,  use kind and compassionate words to compliment other artist’s work, be patient if you have to wait your turn in line to view the artwork, do not run or jump in the gallery.

The teacher will model the expectant behavior established for the gallery with a few students before leading the whole group through the gallery. Teacher will prompt questions about: color, shapes, and musical notation. Ex. What musical symbol are the eyes? Ears? Nose? Mouth? How many triangles do you see? Squares? Etc. What colors do you see? 

After students have toured the gallery, display artwork in the hallway to share with the entire school.

To conclude the unit, ask the students to draw an important relationship that they learned about in this lesson. Students will share their drawing with the class.

Resources:

The Head of a Man by Paul Klee

My Many Colored Days by Dr. Seuss (www.aeideas.com for book and scarves)

CD by www.aeideas.com
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